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Informal mentoring(buddy system) is not enough.
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The Role of the Mentor Teacher

= The Mentor Teacher provides support to the Teacher Intern
on his or her campus on a day-to-day basis, ensuring that the
Teacher Intern has the necessary tools and support to '
successfully navigate campus and curricular expectations
through modeling, conferencing and encouraging. This level
of support will help the Teacher Intern use their knowledge
and skills to effectively carry out the role of a classroom
teacher at a successful level and retain them in that role.

__Satisfaction

= Mentor Teachers are a part of the Professional Netwguft 42
place for the Teacher Intern. In addition to the Me r§
Teacher, the Building Principal, and the Field Supervisor make
up the team that supports and promotes the personal and
professional well-being of early career teachers.

— Revord AdV'\CB

= The Alternative Teacher Certification staff is available to
support both the Mentor teachers and the Teacher Interns in
their collaboration.
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Qualifications and Responsibilities

=

ﬂ:‘
)
Qualifications sponsibilities

Certification in the area and at the level of the Intern. Provide to the Teacher Intern campus-based support
and solution-oriented responses.

Employed as a teacher on the same campus as the
Intern. Meet regularly with the Teacher Intern to assist with
teaching practice, planning, trouble-shooting and

3-5 years teaching experience .
problem solving.

Demonstrated success in improving student learning,

as evidenced by data Observe the Teacher Intern a minimum of 4 times

during the school year, completing forms for each and

A willingness to provide quality instruction and submitting and providing feedback to the Teacher
guidance .through modeling, conferencing and Intern and allow Teacher Intern to observe Mentor
encouraging the Teacher Intern. Teacher with conferences to follow each.

v
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What Does a Mentor Teacher Provide?

= QOrientation to the logistics of the school- rules/procedures, resources, classroom management,
lesson planning, establishing a positive classroom climate, getting off to a great start

= Assistance- Collaborator, Coach, Role Model, Evalluator
]

%QD

= Support- Advisor, Resource, Friend ( sometimes they just need a smile and some chocolate!)
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PHASES OF FIRST-YEAR TEACHERS'
ATTITUDES TOWARD TEACHING

ANTICIPATION

ANTICIPATION

SURVIVAL.
REJUVENATION

DISILLUSIONMENT
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What Makes a Good Mentor Teacher?

Mentoring is a form of teaching that benefits the Intern and the Mentor. Good Mentor Teachers
understand the typical needs and challenges of the beginning teacher and they develop strategies to
assist the beginning teacher. Good Mentor Teachers:

Model being a learning pro- share expertise, knowledge and professional skills. Show the Teacher
Intern how and where to look for answers and how to use them effectively

Share why and how planning decisions are made,q 4,
Demonstrate a positive attitude and enthusiasm Q:t’eaching and mentoring

Kﬁ_elrg children as learners at the forefront- primary focus. Model how things look through the lens of a
child.

Participate in ongoing learning and growth. Learn from the Teacher Intern. Find topics of mutual
interest.

Provide frequent constructive feedback to the Teacher Intern, starting with the positives. Frame
questions and feedback to allow Intern to reflect and grow. Agree when and how to give feedback and
agree that feedback is not criticism. Be explicit about teaching practice, but communicate that the
Teacher Intern does not just need to copy the Mentor Teacher. Encourage them to develop their own
practice and make their own decisions; but guide them with functional feedback and discussion to aid
In developing solid practice.
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What Makes a Good Mentor Teacher, continued

Work on one goal at a time. Classroom management is usually first. Decide when, where and
how to step in and help when needed. Give acceptance and support.

Regularly meet with and build relationship with Teacher Intern to build trust and a safe and
constructive relationship. Knowledge is developed through collaboration. Don’t allow things to

build up. Q"
Listen and allow Teacher Intern to come to owrn’eonclusions and solutions.

Celebrate successes and growth.

Show your own weaknesses in teaching. Share your stories. Give yourself permission to not
know.

Feedback is a two way conversation- both must be willing to accept it.

Tell the truth no matter what. Voice mistakes; be honest and open-minded. Be direct, but not
hurtful. Targeted feedback with suggested remedies. Ask questions.

PAGE 9




What is targeted or functional feedback?

= |t is specific, accurate, clear without further = How to frame it:

explanation = What is the nature of the feedback?

= |t provides clear choices and tells the Teacher

Intern exactly what to do and what effect it
will have on student outcomes. ¢5 What kind of feedback seems useful to the

S Teacher Intern?

= What behavior does it target?
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_ Skill Second Skill

Working Effectively
with a Teacher Intern

= Mentor teachers need to find ways to those

initial conversations with the Teacher
Intern, starting with those basic issues that
all teachers need to think about and know
how to do. Share information rather than
give advice. Mentor Teachers are
automatically wired to do these tasks well.
Teacher Interns often don’t know what to
ask and need direction.

Frame problems to get to what is relevant
for a given situation to make things
manageable. Deal with one thing at a time.

Examine the Teacher Intern’s thinking on
the problems, then extend their thinking
through questioning, conversation and
feedback that is specific to get the Teacher
Intern to consider thing they had not.

W
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Working Effectively with an Intern,
continued

Mention what is good, comment on growth and point it out, celebrate it! We all need positive

feedback, but it is important to get the Teacher Intern to be aware of the content of the feedback.

Sometimes, what the Mentor Teachers sees as positive may be something the Teacher Intern was
unaware of. Help the Teacher Intern set realistic, attainable goals for their growth.

Always focus on student-centered learning; en age the Teacher Intern to see things through
the lens of the student’s thinking and using t g%’ a source of feedback on the effectiveness of

their teaching. Then, help them connect that student learning to research and theory to help the
Teacher Intern develop broader perspectives about their work.

Think aloud for the Teacher Intern, using examples from your own teaching to show the Teacher
Intern processes and how you respond to a similar situation. Model for them your “wondering”-
the mental work behind visible teaching. Examine and discuss different approaches and work to
solve them together. Talk, ask questions, give feedback, analyze, negotiate and clarify.
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Critical Tasks Beginning Teachers Need Help With

Classroom Management: Planning for Instruction

Available resources

Arranging and setting up a classroom, bulletin boards _ ;
: Long-range, unit and daily plans
How to take attendance, handle emails

Use technology, phone and copier l’CumuIatlve records

Planning- format, requirements, software, deadlines SStudent data
Teaching rules/policy (written and unwritten) Grouping
Managing student work/setting up gradebook Pacing

Establishing a positive classroom climate- does Parental Involvement/PTA

campus/district have specific climate or behavior )
Reporting to parents-conferences and
management system

Supporting good student behavior (rewards) how to document those

Planning for and getting a substitute teacher School and district policies
Getting off to a good start

v
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Tasks, Continued

Teaching Content Professional Growth
Curriculum guides PLC’s
Special populations(504/1EP/GT/ESL/Dyslexia) Professional organizations- ATPE, AFT, TSTA

Testing-STAAR, TELPAS, others 2,

Assessment expectations- diagnostic/ Q %
formative/summative

Professional resources

Motivating and engaging learners-centers,
groups work/PBL/use of technology/field
trips/labs/library
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EATPA is a performance-based, subject-
specific assessment and support system
that was piloted for the last two years by
TEA. The State Board of Education did not
approve exclusive use of EATPA in Texas
instead of the PPR exam. EdTPAis a
portfolio-based assessment that focuses
on planning, instruction and assessment.
Teacher candidates prepare a portiolig of
materials during their internship. Since it
is an optional program at this time, you
will receive information and training on
your role as a Mentor Teacher of an Intern
Teacher in EATPA should your Intern
Teacher choose to participate in EATPA
instead of PPR.

What is EQTPA?
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Ways to support an EATPA candidate

1. Support the candidate’s thinking and learning, giving feedback and asking probing questions to
encourage growth and help them analyze and reflect on their teaching throughout the year.

2. Emphasize the connections to T-Tess.

them on their progress. Help them set up i€ndar.
)

. Nz - . :
4. Help them select a time of year to complete portfolio- where you are in the curriculum, etc.,

helping identify the TEKS and central focus for the learning segment.

3. Encourage the Intern teacher to work on the Eprtfolio in manageable pieces and check in with

5. Provide them access to the necessary materials- extra paper, color printing, IT support,
hardware needed for video, permission slips for videoing students.

6. Provide understanding, patience, active listening and advice when the need arises.
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Texas Teachers Who Support

SUPPORT STRATEGY

Support the thinking &
learning of the clinical teachers
and interns

ore/during/after the edTPA portfolio proce

@ Emphasize/Name/Stamp what will be learned
I
WHY?

Provide actionable feedback to clinical
teacher/intern to encourage growth

The edTPA Portfolio Pro will help clinical
teacher/intern analyze, reflect, and own their own

growth in the profession

Emphasize the connection between
edTPA and TTESS

The edTPA Portfolio proces T onal
learning opportunity

How would you support that with evidence? What
are some expamples of evidence you have cited
for that response? How did you use evidence to
ional decisi i
y prompt, wh
might be needed?

SUPPORT STRATEGY

Support the logistical
processes of the clinical teachers

and interns

Select/Protect Time on the calendar to complete
edTPA Portfolio -Where will we be in our
curriculum at this time? What TEKS/ELPS will be
addressed during this time frame?

Help identify a cla and central focus for the
edTPA learning segment

Create organizational systems to manage the

edTPA portfolio proc (digital organization,

pacing reminders on lendar)

Encourage clinical teacher/intern attendance at
support ions hosted by the educator
preparation program (writing sessions/office

hours)

Provide professional space and access to
resourc (e.g. extra paper, creative materials,
permission to print in color, extension cord)

Refer clinical teacher/intern to resources (edTPA
Handbook, Making Good Choices, Understanding
Rubric Level Progr: What resource do you

think might help us answer that question?

Clinical Teachersand Interns
ed TPA

SUPPORT STRATEGY

Support the emotional needs of
the clinical teachers and interns

Celebrate learning experiences and reflection
throughout the edTPA process

urage clinical teacher/intern to work on
edTPA in manageable pieces and to use edTPA
resources (edTPA Handbook, Making Good
Choices, Understanding Rubric Level

Progressions)

Check Inwith clinical teacher/intern frequently -
How are things going?

How can Iclear the path for you?

IfIcould do one thing to help you right now, what
would it be?

Use Posing Probing Questions

document to encourage reflection

tening, and
©

“SUPPORT STRATEGY
Support the technology
processes of the clinical teachers
and interns

Prioritize early distribution/collection of
edTPA Video Permission forms

Ifneeded, help secure video equipment needed

to record for T

Empha the importance of protecting
student privacy (FERPA)a rofessional

>rding device has enough
storage/memory for the lesson segment

Find/Connectclinical teacher/intern to the
technical staff at the hool to be sure that
technology in the classroom is working (doc

cam, projector, smartboard, overhead,
interactive tablet)

Encourage clinical teacher/intern to re

entire lesson segment (Oversample-Record more
than you need) Refer the clinical teacher/intern
about the specific requirements for video
according to the edTPA Evidence Chart for Task 2
in the handbook

® OOV




Formal Observations of the Teacher Intern

Alternative Teacher Certification Program
Intern Appraisal
Observation to be completed by the School Mentor

Note: This is the form to use when the MENTOR is observing the INTERN'’s classroom. Print this
[form 4 times so that vou may complete 4 observations during the school vear.
Circle One: Assignment 1b Assignment 2b

Assignment 3b Assignment 4b

Intern Name: School Mentor/Observer:

Mentors will observe and rate the Intern’s lesson according to the following rubric:

2 = Observed sometimes

1 = Not observed/needs improvement

Students were engaged in higher-order thinking.
Students were grouped effectively and worked well in groups.

Domain 1 Comments and Suggestions for Improvement

2054

Observations should last 45 minutes.

Observe your Teacher Intern teach twice each
semester (Sept, Nov, Jan, March).

Conference with the Teacher Intern to ask
reflective questions and provide 1-2
suggestions.

Send a copy of each form with the Teacher
Intern to Internship class as you complete
these observations.

These forms will be provided and there are

copies of them in your Mentor Teacher
handbook.
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Teacher Intern observing the Mentor Teacher

Alternative Teacher Certification Program

Observation by Intern = Observations should last 45 minutes.
Note: This is the form to use when the first-vear teacher is observing the mentor teacher’s classroom

e = Make arrangements for the Teacher Intern to
Circle One: Assignment la Assignment 2a Assignment 3a Assignment 4a o
observe you at least twice each semester

e .
\Oct, DecabetRpLl/

Interns will observe and identify strategies by circling the following CO n d u Ct a post_o bse rvat i O n CO nfe re n Ce )

Y = definitely observed this strategy;
? = unsure if what | observed demonstrates this strategy;
N = did not observe this strategy

— Coach the Teacher Intern and point out

Lesson structure is clear and well-organized (beginning, middle, end)
Lesson is aligned with standards (TEKS and STAAR)

Lesson is appropriate for diverse learers Strategies you used. A”OW them to aSk

21T

T'echnology was used to enhance leaming

Formal and informal assessments were used

TI'eacher gives students specific, constructive feedback about their work K ! g

Lesson connects to students’ real-life experiences and prior knowledge EAEA q u est I O n S
Students were engaged in higher-order thinking -- .
Students were grouped effectively and worked well in groups

()llk'\ tions to ask my mentor:

= Remind the Teacher Intern to turn in the
Observation forms at Internship class.

Strategies I will use in my own classroom
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TITLE 19 EDUCATION
PART 7 STATE BOARD FOR EDUCATOR CERTIFICATION

CHAPTER 247 EDUCATORS' CODE OF ETHICS
RULE §247.2 Code of Ethics and Standard Practices for Texas Educators
2l comply with standard practices and
of the community and
shall respect and obey

TAC Title 19, Part 7, Chapter 247: RULE §247.1 states: The Texas educator s
onduct toward students, professional colleagues, school officials, parents, and member

yuard academic freedom. The Texas educator, in maintaining the dignity of the profe or
The Tex

ethic
shall saf,

the law, demonstrate personal integrity, and exemplify honesty and good moral character
exemplifying ethical relations with colleagues, shall extend just and equitable treatment to all memt
The Texas educator in accepting a position of public trust, shall measure success by the progress of

realization of his or her potential as an effective en. The Texas educator, in fulfilling responsibilities in th community
shall cooperate with parents and others to improve the public schools of the community. This chapter shall apply to

educators and candidates for certification

Enforceable Standards

1) Pro iona ica i and Performance.
(1) Professional Ethical Conduct, Practices and Ssdlyiengags i deceptive practices regarding
aration program, the Texas Education Agency, or

(A) Standard 1.1. The educator shall not intentionally, knowingly, or re
istrict, educational institution, educator p

official policie d
the State Board for Educator Certification (SBEC) and its certification proc
(B) Standard 1.2. The educator shall not knowingly misappropriate, divert, or use monies,
equipment committed to his or her charge for personal gain or advantage
(C) Standard 1.3. The educator shall not submit fraudulent requests for reimburs ment, expenses, or pay
(D) Standard 1.4. The educator shall not use institutional or professional privileges for personal or partisan advantage
(E) Standard 1.5. The educator shall neither accept nor offer gratuities, gifts, or favors that impair professional judgment
or to obtain special advantage. This standard shall not restrict the ac ance of gifts or tokens offered and accep_\ed
openly from students, parents of students, or other persons or organ gnition or appreciation of service
(F) Standard 1.6. The educator shall not falsify records, or direct or coerc to do so
(G) Standard 1.7. The educator shall comply with state regulations, writ yol board policies, and other state
sign a position or a re

personnel, property, or

t

and federal laws.
(H) Standard 1.8. The educator shall apply for, accept, offer, o ponsibility on the basis of
professional qualifications
(1) Standard 1.9. The educator shall not make threats of violence against school d t employees, school board
members, students, or parents of students

(J) Standard 1.10. The educator shall be of good moral cha - and be worthy to instruct or supervise the youth of this

state.
(K) Standard 1.11. The educator shall not intentionally

history, and/or disciplinary record when applying for
(L) Standard 1.12. The educator shall refrain from the ill
prescription drugs and toxic inhalants.
(M) Standard 1.13. The educator shall not consume holic bever hool prope

when students are present.

/ or during school activities

(2) Ethical Conduct Toward Professional Colleagues.
(A) Standard 2.1. The educator shall not reveal confidential health or personnel information concerning colleagues unless

disclosure serves lawful professional purposes or is required by law
(B) Standard 2.2. The educator shall not harm others by knowingly making false statements about a colleague or the

school system
(C) Standard 2.3. The educator shall adhere to written local school board policies and state and federal laws regarding

the hiring, evaluation, and dismissal of personnel.
(D) Standard 2.4. The educator shall not interfere with a colleague's exercise of political, professional, or citizenship

rights and responsibilities.
The educator shall not discriminate against or coerce a colleague on the basis of race, color, religion,

(E) Standard 2.5
national origin, age, gender, disability, family status, or sexual orientation.
ise of special treatment in order to influence

(F) Standard 2.6. The educator shall not use coercive means or pi
professional decisions or colleagues.

294>

Teacher Code of
Ethics

= Part of our acknowledgement form that
you will complete includes an
acknowledgement of the Texas Teacher
Code of Ethics. In the packet you receive
from your Intern, a copy of this
document is included. We ask that you
review the Code of Ethics in order to help
your Intern throughout this process . You
need not sign and return the
acknowledgement from your packet to

us.
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When Teachers

g, : | Thank you for being a part
21 1YW, _ of our Professional
A § \ Network!

so do learners.

(=]
)
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Please scan this QR code and complete your
acknowledgement of completion of training.
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